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BALL STATE UNIVERSITY
NOVEMBER 30, 1986
GClven by Dr. Stephanie Marshall

ILINGOIS MATHEMATICS AND SCIENCE

ACADEMY

We are dellghted that vou are here.

Thank yvyou, lt"s a pleasure for me to
talk about the Illlnols Mathematlics

and Sclence Academy.

Before I pbegin to talk about the
Academy, the mvyths handlcappling
glfted education, the needs of
Jifted students, and more
speciflcally the reasons why we
examlined sclence and mathematics
education for academically talented
voungsters, I want to set the stage

and provide a context for my

remarks. And so I want to read you
a story that I hope will set a
Jhilosophical framework;: 1t 1s
entitied "The Animal School ;' and 1t
reads as fol lows:
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"Once upon a time, the anlmals:
decided they must do something

herclic to meet the problems of a new

I

worlid, so they organized a school .

They adopted an activity curriculum

consistlilng of running, climbing,

swimmling, and flvylng, and to make it

easliler to admlinlister, all the
animals took all the subljects.
"The DUCK was excellent in

swimming, better in fact than his
1&structor, and made passing grades
in flving, but he was very poor in
running. Slnce he was slow In
running, he had to stay after school]
and also drop swimming to practice
running. This was kept up untii his
wLb feet were badly worn and he was
only average in sSwimming. But
average was acceptable in school,
and so nobody worrled about that,

I

except the DUCK.

"The RABBIT started at the top of
the class in running, but had a
nervous breakdown because of sSo much

malke—up work in swimmling.
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"The SQUIRREL was excellent 1n
cllimbing untlil he developed
frustratlon In the flying class,
where hls teacher made hlm start
firom the ground—up instead of from
the tree—top—down. He also
ngeloped a charlie horse from over

exertlon and then recelved a C iIn

ch imbing and a D in cunnling.

“The EAGLE was a probleéem chiid,
AR waa digacipl ined severely. In
the climblng class he beat all the
ﬂthers to the top of the tree, but
iinstead ©of climblilng, 1nsiéted on

uslng his own way to get there.

"At the end of the yvear, an
apbnormal EEL that could swim
exceedingly well, and also run,
climb, and £fly a little had the
highest average and was

Wa]edictorian.

"The PRAIRIE DOGS stavyed out of

school and fought the tax levy

J

because the administration would not

add digging and burrowing to the

curriculum. They apprentlced their

» mmn ® . - T pm—— - e ———
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child to a BADGER and later Joined

!
the GROUNDHOGS and GOPHERS to start

a?successful private school ." and

i
Jhe narrative ends with:

"There Is nothing so uneqgual as
the equal treatment of uneqguals.

1 felt 1t approprlate to begin

this way because 1 hope this

narratlive puts the 11inois Academy

imto perspective.
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When we talk about the 1Iill1inois
Academy of Math and Science, we are
%arking about a three vear

residential school for

eéxtracrdlnarily talented vyoung

people. We are talkling about

l
ékudents that are truly glfted,

one—half of cne percent of our

giifted population.

AsSs vyou may be aware, there are a

gumber of myths that have surrounded
the educétion of glfted children.

It 1s Important that you put these
myths in perspectlve because they
J?ve unfortunately clouded the
JLinking of many people when they

begiln to consider 1nitiliatives such

as the I1)linols Academy .

One critical myth, and perhaps

the most lmportant to irradicate, is

*that glfted children will make 1t by

themsSelves and that 1t 1is not
necessary to provide dlfferentiated

programs and opportunitles for them,

because they will develop the
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resources they need to succeed on

Jheir oOwn .

Unfortunately, desplte the
apparent loglc of thils Y“"cream always
rises to the top" myth, 1t is simply
untrue. Research on gl fted
educatlion Indlcates that desplite the
intel lectual glfts of students, they
simply wlll not reach Eheir
potentlial without dlifferentiated

instruction and materials.

In 1972 the Federal Offlce of
Gll fted and Talented developed a
national definition of Glifted. The'
definition madeé it apparent that the
federal government bel fleved that
gifted education was not an
jrrichment optlon, but rather a

rnequlirement, If glfted students were

Jo maxlimize thelr potential.

The profound nature of gifted
children s potential contributlilons
ﬂo soclety was recognized In

Congress’s declaratlon that:
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the Nation"s greatest resource
for sSolvling critlcocal national
proiblems 1n areas of natlonal
concern 1s lts glfted and

talented chl ldren.

unless the speclal abllitites of
glfted and talented chlldcdren are
developed during thelr
elementary and secondary sSchool
vyears, thelr speclal potentials
for assisting the Natlon may be

lost, and

glfted and talented chi ldren
from economically dlsadcdvantaged
familles and areas often are not
afforded the opportunity to
fulfill thelr special and
valuable potentlals, due to
1nadequate or lnappropriate

edcuatlional services.

Dr. Benjamln Bloom from the

Univeristy of Chlcago clearly stated

that there |ls stong evidence that no

matter what lndlividual gifts are ,

g
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unless there is a long and intensive
process of coordination and
tralning, they will not obtalin an

extreme level of capability.

Another commonly held myth is
that glfted students should not be
accelerated pecausse of the potentiali
detriment it may be to thelr soclat
or emotlional growth. This, too, is
flalse. Agaln the ressearch indicates
that youngsters ldentifled as gifted

are In general more mature and more

socially and emotiocnally well

adjusted than other students.
RFsearch supports acceleratioﬁ for
Jlfted students as an option for
extending their potential, because
ilt provides opportunities for
students to lnteract with others at

their intellectual level.

|
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CGlfted studclents have unligue

needs. They need to be challenged:

by mastery-—level work in areas
of strengths and lnterest

by exposure to new areas of
learnling.

by the opportunlity to see
relationshlps among

all bodies of knowledge

by experlences that promote
understandling of

human value systems

through dliscussions w{th
intellectual peers; plavmates:;
imaginary

by activitles at complex levels
of thought

through opportunitles for
divergent production,
opportunities for the creation
of new knowledge;

and

by opportunltlies for worklng on

REAL problems.
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wWith these needs in mind, what

kind of an educatlilonal environment

would best prepare glfted voungsters
to meet the demands of thelr own
creative intelligence and energles?
In our Judgment, 1t 1= one that

provides opportunities for three

experlences: acceleratlion,

ewrlchment, and counsel lng;

experliences that are bullt with the

Acadamy ' s program.

Gifted chlldren need exposure at
earlier and earlier ages to new
comalns of knowledge -~ domalns such
aL loglc, law, forelgn language:;
they also need to be expogsed to
extensions of the basic domalns of
knowledge, such as phllosophy.,

reasoning, problem solving, research

and declislon—-makling.

They need academlic counsellng,
psycho—soclial counselling and career
counsel lng. And they need to be
able to talk about what it feels

llike to be different, and how they

T
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can use that dilfference to enhance

themselves and others.

In acdltlilon, they also need to

ﬂocus on affectlive skills. Thevy
nLed to learn to become tolerant of
thémselves and cocthers. They need to

,qlsclmlhate between the real and the

ﬂdeal-because they have a
tremendously strong sense of
Justice, and they must develop and
use thelr high levels of sensitivity
%% beneflilclal ways because of thelir

vulnerakbility In soclal situatlions.

o™
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We- ve focused on the generic
neer of all academically talented
recple, but iet’s talk about some
research as 1t relates to math and
sclence. Why do talented vyoungsters

sfem to shun sclence and math and

reject 1t as optlons for theilr

academlilc work?

A recently conducted survey sent
to 2000 hignhn school educators

natlonwide Ilndicates that both
Egueatlenﬁl inadeguacsies and
BUOdgstary deficiencins are two
ffatara in teacheras” inabilility Lo
Erari snthusal asm amohg vyoungsters
ﬂ?at are capakble of sclentific

study . In acdltlion, lnadeqguate
research and lab experlences, llttle

opportunlity for 1ndependent study

were clted.

Clearly, this survey l1lndicates
that we are loslng, our most capable

ﬁtudents in mathematlcs and sSclence.
i
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It was wilithin the context of this
erosion and loss of lntellectual

talent that a number of I1l1lnols”

most highly regarded educators,
researchers, and buslness pecople
came together'ln 1982 to discuss the
qtatus of math and sclence educatlon

L Northern I1l1inols and to propose

3

an Academy .

The inltial conversatlions were not
monumental . We didn-t reallze what
JL would be embarkling on. Several
thool superlntendénts; pbuslness and

4 ; ;
corporate heads and research people

met perlodlcally as part of the

I

area"s Valley Industrial

Assocliation. wWe began to discuss

|

the impact of education on the nhigh

|

tech business In the area.

fter several dlscusslions, a

declslon was made to establ ish a

Wot—for—profit corporatlion named The
|

Corrlildor Partnershililp for Excel lence

iln Education to foster business and

educational and research

r—— o o
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partnerships. The Corrlidor

Partnership took on two tasks:

Al The establlshment ©of a math and

sSclence academy

21. The Improvement of math and
{ scilence educatlion Iin ocue

d—county area

That was In 1982 — 4 years and
several legislative session later,
the Governor of Illinols embraced
the-concept of Illinols Mathematlics

and Sclience and the Academy was
pLssed under SB 730 as one of the

llegislative reforms onILlinois.

Dr. Leon Lederman, Director of Fermi

National Accelerator Laboratory

initially proposed the idea of the

Academy, but the establ ishment of
the Academy was In the greatest
sense of a grass roots efforts -—
born ocut of the
JLsiness/educational/research
partnership and the legislation

that we were linking our notlons



ith available resources -—

ifted and talented vouth.

our
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The I1l1lnols Academy for Math and
Scilience 1s a bold and important
initiative. It will not only
provide a superlor learning
environment for glfted students, but

willl also serve as a catalyst to
imiercroave the scducational delivery

system for all students.

Although we are fortunate to have

cutstanding teachers In math and
Sclence In our sSecondary schools, we
cannot possibly provide gifted
srudents in the upper one-—-half of
one percent of the high school
population with the kind of
JLceptLonal programmlilng, research
and emersion Iin sclence and

mathematics that a residential

academy would provide.
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At the present tlme the glfted
program in Il1llinols serves
approximately 85,000 students,

21,000 of whom are ln grades 9-12.

Although I11inolis lIs making good
stridcdes in glfted programmling, the

gquantity and guality of programming

dlffers from district to district

because of the State’'s diversity.

wWell, that'=s the background.

Now let"s talk specifically about

the topié of why yvyou are here.




what is the Illinois Academy?
The Il1linols Math and Science
Academy, 1S a three vear school for
voungsters glfted 1In sclence and

mathematlics.

The mlission and goals of the

Academy were clearly stated in the

Board Philosophy statement adopted

on Apriil 1. 198 .
MISSION

The JTl1linols Mathematics and

Sclence Academy was created to
1msplre and challenge young bovs and
gLrls gifted In mathematics and
sclenctific abllity in 'a manner

which will maximize the use of these

talents for the benefit of sSsocliety.

GOALS OF IMSA

.ile T provide an educational, soclial
ancd emotinal climate 1n whilch
students with exceptlional aptitude

in mathematlcecs and sclence can
develop thelr Intellectual glfts and

become commltted to the search for
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humane solutions to our world- s

rroblems.

. To serve as a laboratory for the

development, testing and

il ssemination of Innovatliwve

techniques I1n mathematics, sSclence

anad the humanlitles which can become

E=

resource for secondcary sSchool

teachers in Illinoilis and the natlion.

s r——r—
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The Academy is one of three

W North Carolina and Loulilsiana

publicly funded residential schools-
in the country; and will admit about
one ‘out of every 1000 scophomores in
Illlilnols, arpproximately 800 to 1000
sfuqents wlll comprise the school
wLen it Is fully operational in
three vears. The class of 1989 for
which we recelved 768 applicants is
205 students and it officially began
on September 8, 1986 ., Our
leglslative charge was to sélect
students through competltlve
examinations and to have them
representative of the geographlcal,
racial and sexual distribution of
Irlinois. Of the 205, 119 boys, 86
girls, 55% Chicago and subyrbs, <53
cdownstate, Average SATM - 620,
ﬁrerage SATV 537,CGPA 3.9, 70% white,

10% black, 15% oriental, 3%

Nispanic,2% other.

Our selectlilon procegas was

deve loped in consultation with Dr.

Clifford Wing from Duke Uniliverslity.
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SED ACCOMPLIHMENT-BASEDLD ASSESSMENT

Recognlzed accompl lshment

sSuggests drlive

Individual accompl ishments in
one area are usually indication
of accompl ilshment In others as

well

Best pridictor of future
accompl lshment 1ls record of past

accompl ishment

RATED IN 5 AREAS

Mathematical reasoning

Sclentiflec reasoning

Communlication abllity

Interpersonal relations

Performance abllility
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The academy was designed to bridge
the 10th, 1ith, and 12th grades of
high school and the first vyear of
col lege which dlistlingulshes 1t from

the other two residential schools.

After three vears at the Academy,

gracduates would enter col lege at

leasst at the sophomore year of

Lol lege . The essence of the Academy

Programs 1s academlic regular infused

with risk takling, problem solving,
ﬁreative thinkling, an abllity to

analvze, svyvntheslze and evaluate

characteristics.
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— comment on curlosity.,

cratlivity, and
intelligence
ability I1n math and

sclence

| — comment on speclal
actlivities, projects and

inltiatlive

— characterlisticsbehaviors

%l observation, lngulsitive,

experimenting,

Ppersistence, sel £

il starter, innovator,
analvtlical,

leadership

EFirst 100 totally competitive

L3

ranking; second 100 £i11 in, 100-150

polints higher than col lege scores n

1

SAT.
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SELECTION PROCESS

1j. Appllcation - applicants are

nominated

a . Student appllcant completed
form and responds Lo

gquesstionalre

1. How would IMSA enhance
vyour goals and
development as
potential leader of

scholarc

2. wWhat contributulon can
vou make to IMSA and

what wlli'you co to

promote lts misssion

3. Awards, certlilficates,

recognltion

4 . Extra currilicular,

community involvement
5. Special Iinterests

b. Evaluatlon
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The school wlll not only pravide a
superb education ln sclence and
mathematlcecs, but 1t will also
pProvide educa;lon In the humanitle=s,

fPrelgn language andcd the arts.
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Liiberally educated pecople 1n the

tradltlilonal sense of the word are

prepared to live 1In a complex,

changlng world In where they must

constantly make cholces. They have

the diliscliplegs of mind which permits

fireedom of actlion.




For this vear, there are no

eflectlives other than Forelgn

Language . Students take 1 math

course, 2 sSclence courses, 1
Engllish, 1 social sclence, and |1
forelgn language and physical
eclucatlon. We offer German,

Spanish, Latin and Russin. Our

Staff Is eminently quatiflied to

offer this program. 12 faculty, B
part time; M.A. and Ph.D., <
resicdent counselors. Risk takers,
proplem solvers, deal with amblguity

Ssense of adventure, pldoneers. It

schools are to places where chil ldren

are thinklng and learning, their

teachers must be dolng the same.
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The Academy was also charged with
stimulating futher excel lence In
Illinois schools Iin math and science
by acting as a catalyst for the
improvement of the teaching of

scilience and mathematlcs throughout

INl1inols.

The Academy will thus functlon as
afl tighthouse for academlic excel lence
Iin Illlinols by stimulating

curriculum development initiatlves,
providlilng pre—service training for
teachers, hosting several Instltutes
(such as the International Physics
Olymplad, providlng opportunlities
for teacher exchanges, developlng
viideo—tapes, and providing speakers

and resource people.

Seminars and guest lectures by

eminent scientists, individual study

and research, group projects and

cllubs, numerous opportunities for
group and lndlividual research with
sclentific mentors and affiliaﬁed
research laboratories, will provide

the stimulus of worklng and learning
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wlth thelr lntellectual peers ln an
atmosphere of complete commitment
anad dedlication to educational

excel lence.

ii
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The I1llilnois Academy was born

during the 1985 legislative session.

With the leadership of the Governor

aLd the support of the General
Assembly, a 17—-person Board of
Trustees was establ ished 1n October

ﬂf 1985, and $s$500.,000 was

appropriated for initial start=-up

costs.

Since that time, a 12,000,000
school bulldling has been acgulilred, a
supp lemental grant of over
QE,OO0,000 has been approprlated fof
constructlion of residential housing
and a 3.5 appropriatlion for
operating the program for 1986-87

W?s passed by the General Assembly
and an additional - has been
Jllocated for dormltories.

Unfortunately the operating budget

was not adeguate. We have supbmltted
J budget of 11. million for next
vyear .
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The Illlilnols Mathematlcs and
clence Academy 1s a unigue learning
nvironment that will be

haracterlzed by thoughtful and

»ﬂhthal problem—-solving, and a

celepration of what" s posslible 1nv

t

h

]

nhe cultivation and development of

uman potential.

Accordlng to our course

“m

L=

atalogue the Il1linois Mathematics
nad Science Academy has four primary
ocoals:

I
i. To develop Intellectual
rotentlial, academic
achlevement, creatlivity and
; responsibillity In all

students.

2. To appraocch mathematics and
sclence as the products of
human creatlivity and

curlogsity.

3. To foster Interdlisciplinary
approoache=s=s to thinking and

learning by lIntegrating the



study of mathematics,
natural and soclial sciences
wilith the arts and

humanltliles.

To cultlivate a residential
environment that Iis
stimulatling, nurturing and

blias—free.
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Although, the academlic program
of the Academy s desligned to be
Jcce}erative, students will be
Ikcouraged to play and tilinker wlth

)

math and sclence,and students and

|

staff wlll be afforded the luxury of
thime to reflect. The program s
also lnterdisclpllinary I1n nature;

Jradltional:depgrtments were not

Jered. We were very consclous of
Jhe concept that what vyou call 1t

becomes what 1t is so we decided to

call things what we want them to

become .

In our architectual drawings,
jﬁther than create____ a lake we
created a biologlilcal research pond.

fl

Slnce we want sclence to be
ilnterdisciplinary and our math to
focus on Inguliry — we named our
flirst science course Integrated
sclence and our flrst math course

|

mathematical ingulry.

It Ils lmportant to understand
that the heart of this program Is

ilts lntensly enriching and



stimulating lnstructional

environment. Experimentation and
col laboratlive risk—-taking are the
benavioral norms, not the pbehavioral

by—-products of this environment.

It Ils also Important to
underscore that the academy wilill not

excluslively teach classes 1n science

and math. Our emphasilis Is In math
and sclence, but 1s 1ls blanaced with
Aumanities. To prepare students for

careers ln sclence, it Is important

that we educate them to express

Jhemselves clearly and well, to

understand scientiflcec work In the

context of socliety and to 1lilive

heal tthy responsible lilves as members

of the socliety, that is why ethical

pProblem—solving was stated as a

central focus.
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As part of our lekbyling, 1f you

will, for this Academy, I wrote to
<s£vera1 members of the House and
Senate. One representatlve wrote me
ajf letter In response which was

disturbling. He said "Dr. Marshall,

I think this 1s a fine jdea, but 11t

Il an ldea whose tlme nhas not yet

I

éQme."
i

i I re—read his letter and wondered
what force declded when 1t was time
for an lidea. I believe ldeas come
through peopI?; it 1s people who
stermine whether an lidea is

propltious or not, whether the t ime

1 gound or not, whether the
beneflits are right or not. An ldea
cdoesn“t come by ltself, and the time

does not come without people pushiling

1.,€.

Il have talked about the educational
reasons for an Academy. but there

are economic reasons as well.

Illinols suffers right now from a

natlional misconceptlon of our



sclentlfic and technologlical

prowess., In a recent National

Sclence Foundatlon survey of 50
slates, which surveyed math and
sclence educational initlatives,
Irlinols was barely mentioned.
Desplite the presence of two natlional
llboratories, many sSuperb industrlél
research centers, and the great
recognition glven to our
universities, Illinols Iis not glven
recognitlion, and lIs barely mentioned
when one talks about Intlatlives 1In

Sclence and mathematics.

The Academy wlilll have a strong
rippllilng effect far bevond our own
student body. It wlill stimulate
vyoung stugentS'all over the state.
It will outreach to teachers and to
sChools throughout the state. It
will have tremendous impact across
the state on curriculum devel opment, |
teacher institutes, workshops,
exchange programs,
telecommunications, staff

development programs, and mentorship

programs, and wlilll provide another



source of leadlng sclentists by
offerlng strong lncentlwves to lts

gracuates to stay in Illinols.

P




I know that cocne of the concerns

about the academy relates to the

fact that we will be skimming off
the cream of the crop. However,
when we talk about less than

cne—half of one percent of a
population, we are talking about one
or two sSstudents 1n most high

schools.

I have heard a concern relative
to "cloilistered eiitism" Because 1
hrard the reference to elltism so

frequently I decided Iid better 1look

1t up.

Elilitism iss defined pby Webster as

all separate according to soclal c¢class

ancd SES. This simply does not apply

to the Academy.

N

The Academy Is a place for the

aFgregatlon of talent; admission Is
I : '

nft cdependent on soclal clagss or
affluence — only abllity — much 1ike

the Chicago Symphony and the Chicago

Bears.




As & matter of fact we have

students here who are from affluent

flamllle=s andad those who are on food

stamps.

Unlike Illinols Lighthouse

schools who offer exemplary programs

1
I

only for those who can afford to

ive there, the

l1l1linois Mathematlcs and Science

Academy offers an exemplary program

for those of rare talent regardless

of SES, race or gender.
OCbviouslily, we are separatling a-
group of our populatlilon, but we are

separating them s they may serve

<

[N o - || () -

11 of us. The Acadmey 1s operated
n such a way that students of rare
alent are recrutled from throughout

1l1lihols, from all raclial, scoiat,



and economic strata; there 1s no

bias toward any particulated class

of sStudent.

In our Judgment, 1t 1Is the gifted
student for whom educational should

mean the most. None can potentially

derlve greater benefltgs from a cilose

emersion Iln the intellectual and

technical heritage of dur

clivilization, and none can
potentially contribute more than
young people of rare talent. Not to
JLovide all that can be done to

encourage thelr contribution seem to

me to be a profound misreadlng of

the concept of publlilc wel fare.

As a prodcduct of the cooperative
efforts of all educational
constitutents, the Academy wilili be a
breeding place for productive
ecucat ional innevation, and will set
st andards that other states and

ﬁbhools will be forced to emulate.

In an article printed in

cducatlonal Leadership, Isaac
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wirzurp, who 1s a professor

mathematics at the Unlverslity of

i .
Chicaga, sald the followling, "We

must acknowlecdge that an ecducated

poputlatlion and a well tralned work

force are essentlilal to the recovery

of our country’s dvnamlec splrit and
JLonomlc strength. We must go
bevond mere recognlitlion of the
problem and mount a seflous effort,
al genulilne natlonal moblllzation for
ecducatlon. To glve up, to
ﬁrocrastlnate or to plan only for

short term would pbe to mortgage our

Jreedom and our future.,"

Desplte the progress we have

’

made , the battle is not over. 3.5
million is not sufficlent to handleée
t%e overall program we envisioned:.

We will be seeklng corporate funding
and any other funds for that matter.
Recently the IMSA Fund for the

Advancement of Educatlon was creéted

‘Jo receive contributlions.




tjé We also need to bulld a

legislatlive coalition. . If yvyou know

friencds Iin hilgh places and support




O

the Academy — a letter and-sor phone
call will be helpful. We need
adcddlitional leglislitatlive support; but

we also need corporate support so we

can show the leglislature that we

have many friends and the commitment

of the puslness community .




wWhat is the Il1linois Mathematics
and Sclence Adacemy . It is really a
cLllage of images and Impressions

that 1s far more than the sum of ts
erts. The days are exciliting and

]
unpredlictable.

One day started with a call from
the Governor s Offilice and the NSF in
wWashington and ended with a student
coming into my offlce after report

cards and saving Dr.. Marshall, 1

Just got an A In chemistry, would

vou give me a hug? Kids tell us

that they :

1. Bave never peen chgllenged so;
much before

2% Felt safe

=] Felt free to ask guestions

). Felt free to student and work
| X

‘51. Are respected here

|

). Feel less competitlon here
Teachers tell us :




e anl Tal

1. Stimulatlng learning-~teachlng

environment

2. Real sense of sommunlty

3. Flexible rilsk taklng atmosphere
1. Questions ralsed never thought
J

f before

Tarents tell us:
TF;s ls the right place for thelr

child to e

Those of us who are here, feel

privileged and vet a tremendous

obligation to do what“ s right and 11f
we continue to listen to the
students, I think we” 11 remaln on

target .

Id 1like to close with another

mignette that 1 hope graphlically
degscribes the need for programs and
teachers that understand the needs

of unlgue chtitldren.

A Vignettée of S%" by Etheloulse

Carpenter



-

He was flve, and in klndergarten.
The flrst tlme he was told hils boots

wtre on the wrong feet he 1ooked

den anad said, '"no, these are my
feet," and the next tilme, "Well it
doesn-”t matter. I know where I“m
going. "

As the weeks went on we learned

that he had a copper spaniel dog, he
sllept In a four—-holster bed and he
TMved Cciln this unliversity communi ty >

next door to merry housing.

He had a hole 1n his boots that

sucked up water and he objected to

walking to school on lumpvy
slidewal ks-. He had a new bapby sSister
who leaked and who had a bath when

there wasn-“t any dirt on her.

In school he caomplalined about a
child who was actlng too

dfteriotatlng ancd one day he

announcedcd he had had a mestressing

accldcdent.

At the workbench he ground wood

ancd made Swiliss cheese . He dilidn~” t




4k
T

Iflke pilneapile Jdwice hbhegsalase 16
"kinda blt him." He sald he loved

|

to eat celery because he could hear
the nolse inslde his head. He sald
he couldn“t play with gulnea pilgs
because they were"™ bad for hils
ﬁnergieé." He made a very mykannic
tLlng of wood and wlre, and touched
dry cell wlilres to the globe to make

the world turn.

He squeezed shoots of water from
=y plastié socap contalner,
discovering he could do 1t to the
cchythm of Yankee Doodle. He made a

mouse trap and a sult of knight

armor . He bottled milkweed seeds so
‘he could see them loose without
losing them. He raced two worms

across a poard and blew nolses out
of malling tubes. He liked the
smell of turkentline when he cleaned
off animal palint. He took off his
shoes because he 1lked the rug
feellng through hlils socks. He wore
T man—shirt and necktlie which he

IInvarliably wound up in the workbench

vise.

——




	Illinois Math and Science Academy
	From the SelectedWorks of Stephanie Pace Marshall, Ph.D.
	November 30, 1986

	Remarks Given to Ball State University
	tmpI0k4E_.pdf

