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I.	  AP	  course	  &	  Persuasive	  Essay	  task	  
	  



AP	  French	  Language	  &	  Culture	  :	  	  	  	  	  	  	  	  	  	  	  	  	  	  
Course	  Goals	  

• demonstrate	  an	  understanding	  of	  the	  
culture	  

•  incorporate	  interdisciplinary	  topics	  
• make	  comparisons	  between	  naGve	  
language	  and	  L2	  and	  between	  cultures	  

• use	  the	  target	  language	  in	  real-‐life	  seNngs	  



6	  objec6ves	  across	  3	  modes	  
•  spoken	  and	  wriOen	  
interpersonal	  

•  wriOen	  and	  audio-‐visual	  
interpreGve	  

•  wriOen	  and	  spoken	  
presentaGonal	  	  	  	  	  	  	  	  





Sec6on	   #	  of	  
Ques6ons	  

%	  of	  
Final	  
Score	  

Time	  

SecGon	  I:	  MulGple	  Choice	   95	  minutes	  

Part	  A	   InterpreGve	  CommunicaGon:	  	  
Print	  Texts	  

30	  quesGons	  

50%	  

40	  minutes	  

Part	  B	  

InterpretaGve	  CommunicaGon:	  Print	  and	  
Audio	  Texts	  (combined)	  

35	  quesGons	   55	  minutes	  
InterpretaGve	  CommunicaGon:	  Audio	  
Texts	  

SecGon	  II:	  Free-‐Response	   85	  minutes	  

Task	  1	   Interpersonal	  WriGng:	  E-‐mail	  reply	   1	  prompt	  

50%	  

15	  minutes	  

Task	  2	   PresentaGonal	  WriGng:	  	  
Persuasive	  Essay	  

1	  prompt	   55	  minutes	  

Task	  3	   Interpersonal	  Speaking:	  ConversaGon	   5	  prompts	   5	  minutes	  

Task	  4	   PresentaGonal	  Speaking:	  Cultural	  
Comparison	  

1	  prompt	   7	  minutes	  



The	  persuasive	  essay	  topic	  is	  based	  on	  three	  sources	  
1.   Print	  ar6cle	  
2.   Print	  chart/graph/map	  
3.   Audio	  source	  (podcast/interview)	  

6	  minutes	  to	  read	  the	  print	  sources	  (arGcle	  and	  graph)	  
6	  minutes	  to	  hear	  the	  audio	  source	  twice	  
40	  minutes	  to	  write	  the	  essay	  



The	  student	  should	  
•  summarize	  informaGon	  in	  narraGve	  form	  
•  indicate	  own	  viewpoint	  
•  support	  viewpoint	  with	  sources	  provided	  
•  demonstrate	  understanding	  of	  target	  culture	  
•  use	  and	  cite	  reference	  tools	  
•  self-‐edit	  content,	  organizaGon,	  and	  grammar	  

Wri5en	  presenta6onal	  communica6on	  



•  HolisGc	  scoring	  rubric	  	  
•  Task	  oriented	  
•  Progressive	  

–  integrates	  vs.	  summarizes	  informaGon	  
–  effec.ve	  vs.	  suitable	  vs.	  unsuitable	  
informaGon	  

•  MulGple	  ways	  to	  successfully	  use	  sources	  

Persuasive	  Essay	  	  
scoring	  



2015	  
“Doit-‐on	  perme5re	  l’usage	  des	  OGM	  	  	  	  	  	  	  	  	  	  	  
(organismes	  géné6quement	  modifiés)	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  

dans	  la	  produc6on	  alimentaire?”	  	  



Source	  1	  



Source	  2	  



Source	  3	  



Think/Pair	  Share	  
	  

1.	  What	  is	  your	  approach	  to	  preparing	  students	  to	  succeed	  
in	  the	  Persuasive	  Essay	  task?	  What	  elements	  of	  L2	  
presentaGonal	  wriGng	  do	  you	  focus	  on?	  
	  
2.	  What	  challenges	  have	  you	  observed	  in	  your	  students	  
compleGng	  L2	  presentaGonal	  wriGng	  tasks	  such	  as	  the	  
Persuasive	  Essay?	  	  
	  



Student	  performance	  challenges	  
	  



1.  misinterpretaGon	  of	  sources	  

2.  insufficient	  integraGon	  of	  sources	  
	  
3.  grammaGcal	  errors	  

4.  control	  of	  register	  	  



II.	  Backward	  Design	  
	  



Backward	  design	  
(2011	  Wiggins	  &	  McTighe)	  

IdenGfy	  
desired	  
results	  

Determine	  
Acceptable	  
Evidence	  

Plan	  learning	  
experiences	  
&	  instrucGon	  



ackward	  
	  

Iden6fy	  Desired	  
Results	  

	  

Determine	  
Acceptable	  Evidence	  

Plan	  Learning	  
Experiences	  &	  
Instruc6on	  

•  What	  is	  worthy	  of	  
understanding?	  

•  What	  should	  
students	  know	  
and	  be	  able	  to	  do	  
as	  a	  result	  of	  this	  
course	  or	  lesson?	  

•  What	  are	  the	  
enduring	  
understandings	  
that	  students	  
should	  develop?	  

•  What	  is	  evidence	  
of	  understanding?	  

•  How	  will	  students	  
demonstrate	  what	  
they	  know	  and	  can	  
do?	  

•  What	  learning	  
experiences	  and	  
teaching	  promote	  
understanding,	  
interest	  and	  
excellence?	  

•  How	  will	  I	  scaffold	  
and	  extend	  
instrucGon	  to	  
promote	  
understanding?	  



	  	  	  Backward	  Design	  helps	  to	  avoid…	  
	  

•  treaGng	  the	  textbook	  as	  the	  curriculum	  
rather	  than	  as	  a	  tool	  

•  creaGng	  classroom	  acGviGes	  that	  have	  
no	  clear	  alignment	  with	  instrucGonal	  
goals	  and	  objecGves	  



Backward	  design	  
	  

Goals	  &	  objecGves	  
for	  wriOen	  
presentaGonal	  
communicaGon	  	  

Forma6ve	  &	  
summaGve	  
assessments	  of	  
learners’	  
wriOen	  
presentaGonal	  
communicaGon	  
abiliGes	  
	  

Instruc6on	  that	  
maximizes	  the	  
development	  of	  
learners’	  wriOen	  
presentaGonal	  
communicaGon	  
abiliGes	  	  



III.	  Mul6literacies	  &	  L2	  Wri6ng	  



The	  goal	  of	  mul6literacies-‐focused	  	  	  	  	  	  	  	  	  	  	  	  
L2	  instruc6on	  

	  

“An	  overarching	  goal	  of	  literacy	  can	  provide	  
a	  unifying	  focus	  by	  drawing	  students’	  
aOenGon	  to	  the	  interacGons	  among	  form,	  
context	  and	  funcGon	  in	  all	  their	  uses	  of	  
language	  …	  a	  focus	  on	  literacy	  removes	  the	  
arGficial	  separaGon	  of	  skills	  and	  content”	  	  

(Kern,	  2004,	  p.	  7)	  

	  
	  

 



Mul6literacies-‐focused	  learning	  objec6ves	  
	  	  

•  reconceptualizing	  a	  “four	  skills”	  orientaGon;	  
interpersonal,	  interpreGve,	  and	  
presentaGonal	  modes	  conceptualize	  
communicaGon	  to	  encompass	  language	  use,	  
cultural	  knowledge,	  and	  convenGons	  

	  
•  textual	  learning	  as	  a	  vehicle	  for	  

communicaGve	  language	  use	  and	  cultural	  
inquiry	  

	  
	  

 



Assessment	  from	  a	  mul6literacies	  perspec6ve	  
	  

•  is	  mulG-‐dimensional	  
•  links	  linguisGc	  form	  and	  meaning	  
•  draws	  on	  students’	  knowledge	  of	  language,	  
culture,	  and	  convenGons	  

•  integrates	  linguisGc	  modaliGes	  
•  is	  consistent	  with	  and	  contributes	  to	  
teaching	  pracGces	   	   	   	   	  	  (Kern,	  2000)	  

 



L2	  wri6ng	  in	  a	  mul6literacies	  framework	  

•  both	  a	  social	  and	  an	  individual	  act	  of	  
meaning	  design	  for	  specific	  purposes	  and	  
audiences	  

•  linked	  to	  reading	  
•  requires	  mobilizaGon	  of	  mulGple	  types	  of	  
knowledge	  	  

•  a	  process	  of	  appropriaGng	  a	  range	  of	  L2	  
textual	  features	  



Appropria6on	  of	  L2	  textual	  features	  

(Kern,	  2000)	  



A	  focus	  on	  textual	  genre	  in	  L2	  wri6ng	  	  
	  
•  L2	  learners	  bring	  different	  idenGGes	  and	  
habits	  of	  meaning	  making	  to	  our	  classrooms;	  
not	  appropriate	  to	  assume	  all	  learners	  
possess	  sufficient	  wriGng	  schemata	  

	  
•  US	  students’	  wriGng	  strength:	  recall	  and	  
reproducGon	  of	  textual	  content;	  weakness:	  
persuasive	  and	  imaginaGve	  tasks	  (Kern,	  2000)	  

•  learning	  the	  moves	  and	  convenGons	  of	  
specific	  text	  types,	  making	  meaning	  in	  ways	  
considered	  appropriate	  in	  parGcular	  contexts	  



Stage	  2:	  	  
Textual	  

comparison	  

Stage	  3:	  
Textual	  

interpretaGon	  

Stage	  4:	  
Textual	  creaGon	  

	  

Stage	  1:	  
IntroducGon	  to	  
model	  texts	  

A	  template	  for	  mul6literacies-‐focused	  L2	  wri6ng	  instruc6on	  
	  



Stage	  1:	  Introduc6on	  to	  
model	  texts	  
	  
•  SensiGzing	  students	  to	  the	  

context	  or	  content	  of	  texts	  
represenGng	  a	  specific	  textual	  
genre	  

•  Sample	  acGviGes:	  Think-‐Pair-‐
Share;	  InstrucGonal	  
conversaGon;	  PredicGng	  



Stage	  2:	  Textual	  comparison	  
	  
•  Immersing	  students	  in	  genre	  by	  exposing	  

them	  to	  more	  than	  one	  instanGaGon	  of	  a	  
textual	  genre	  	  

•  Helping	  them	  establish	  comprehension	  
of	  those	  texts’	  main	  ideas	  

•  Sample	  acGviGes:	  Reading	  matrix,	  
summary	  wriGng	  

 



Stage	  3:	  Textual	  interpreta6on	  
	  
•  FacilitaGng	  learner	  awareness	  of	  specific	  
linguisGc	  and	  schemaGc	  textual	  features	  used	  to	  
make	  meaning	  in	  the	  model	  texts	  and	  of	  form-‐
meaning	  connecGons	  

•  Sample	  acGviGes:	  Reading	  matrix,	  focusing	  on	  
relaGonships,	  pracGcing	  wriGng	  techniques	  

 



Stage	  4:	  Textual	  crea6on	  
	  	  
•  Providing	  learners	  with	  opportuniGes	  to	  use	  the	  
new	  textual	  features	  in	  transformaGon	  acGviGes	  

•  Sample	  acGviGes:	  Mapping,	  draming,	  peer	  
review,	  revising	  and	  ediGng,	  reflecGng	  on	  the	  
wriGng	  process	  	  

 



IV.	  Sample	  instruc6onal	  sequence	  



La	  culture	  française	  est-‐elle	  	  
en	  déclin?	  

•  AP	  French	  Language	  &	  culture	  course	  
•  Unit	  on	  evoluGon	  of	  cultural	  pracGces	  &	  perspecGves	  
•  AP	  themes:	  

–  Personal	  &	  Public	  IdenGGes	  (language	  &	  idenGty,	  naGonalism	  &	  
patrioGsm)	  

–  	  Beauty	  &	  AestheGcs	  (contribuGons	  to	  world	  arGsGc	  heritage,	  
literature,	  music,	  performing	  arts,	  visual	  arts)	  



Unit-‐level	  learning	  objec6ves	  

•  Interpre6ve:	  Students	  will	  demonstrate	  comprehension	  and	  
synthesize	  informaGon	  from	  a	  variety	  of	  texts	  on	  the	  subject	  of	  
cultural	  decline	  in	  France	  

	  
•  Interpersonal:	  Students	  will	  engage	  in	  oral	  exchange	  of	  opinions	  

and	  ideas	  on	  the	  subject	  of	  cultural	  decline	  in	  France	  
	  
•  Presenta6onal:	  Students	  will	  plan	  and	  produce	  a	  persuasive	  essay,	  

including	  acknowledging	  and	  ciGng	  sources	  appropriately	  and	  
demonstraGng	  understanding	  of	  “déclinisme”	  in	  contemporary	  
France	  



•  Magazine	  covers	  (Valeurs	  Actuelles,	  The	  Economist,	  Time)	  	  
•  Charts	  and	  graphs	  (Ministre	  de	  la	  Culture,	  sondage	  IPSOS)	  
•  Newspaper	  arGcles	  (Le	  Monde,	  Courrier	  Interna8onnel,	  

Newsweek)	  
•  Sociological	  arGcle	  (L’Observatoire	  Influencia)	  
•  Podcast	  (France	  Info	  radio	  show)	  



Stage	  1:	  Introduc6on	  to	  model	  texts	  	  

•  Think-‐Pair-‐Share:	  As	  homework,	  students	  
complete	  the	  “Think”	  stage	  by	  describing	  
and	  comparing	  4	  magazine	  covers	  that	  
address	  the	  decline	  of	  French	  culture	  in	  
their	  reading	  journal;	  in	  class,	  they	  discuss	  
their	  analysis	  in	  pairs	  then	  share	  with	  the	  
rest	  of	  the	  class	  

•  PredicGng:	  In	  class,	  students	  view	  Gtles	  of	  2	  
journalisGc	  arGcles	  and	  brainstorm	  in	  
wriGng	  what	  viewpoint	  and	  associated	  ideas	  
might	  be	  in	  each	  text;	  they	  then	  discuss	  
these	  ideas	  with	  the	  rest	  of	  the	  class	  



•  Reading	  matrix:	  In	  class,	  students	  are	  given	  1	  of	  2	  journalisGc	  
arGcles	  to	  read	  and	  complete	  a	  related	  text	  matrix	  to	  
demonstrate	  comprehension	  of	  the	  text’s	  arguments	  on	  
cultural	  decline	  and	  related	  evidence	  

	  
•  Summary	  wriGng:	  In	  class,	  students	  pair	  with	  a	  classmate	  

who	  read	  the	  other	  arGcle	  and	  use	  their	  completed	  text	  
matrices	  to	  compare	  the	  arguments	  and	  evidence	  presented;	  
they	  then	  compare	  and	  contrast	  the	  texts’	  arguments	  in	  a	  
two-‐paragraph	  summary	  

	  

Stage	  2:	  Textual	  comparison	  



Stage	  2:	  Textual	  comparison	  

•  Text	  matrix:	  At	  home,	  students	  read	  the	  Mermet	  text	  and	  in	  their	  
reading	  journal	  they	  complete	  the	  text	  matrix	  on	  argument	  and	  
evidence;	  they	  then	  view	  two	  1-‐page	  infographics	  and	  explain	  in	  
one-‐paragraph	  summaries	  if	  the	  infographic	  supports	  or	  
contradicts	  Mermet	  

	  
•  Instruc6onal	  conversa6on:	  In	  class,	  the	  instructor	  leads	  an	  

interacGve	  discussion	  to	  verify	  comprehension	  of	  the	  Mermet	  text	  
and	  infographics	  and	  puts	  this	  informaGon	  in	  relaGon	  with	  those	  
in	  the	  arGcles;	  students	  reflect	  on	  their	  reacGons	  to	  these	  
arguments,	  naming	  which	  texts	  and	  arguments	  they	  idenGfy	  with	  
and	  why	  



•  Focusing	  on	  rela6onships:	  In	  class,	  students	  complete	  a	  
focusing-‐on-‐relaGonships	  acGvity	  that	  lists	  specific	  perspecGves	  
and	  evidence	  from	  the	  arGcles	  and	  asks	  them	  to	  re-‐read	  each	  
to	  idenGfy	  related	  linguisGc	  features	  in	  each	  text;	  in	  the	  second	  
part	  of	  the	  acGvity,	  they	  describe	  and	  compare	  the	  
organizaGon	  of	  the	  texts	  and	  decide	  which	  they	  feel	  is	  more	  
effecGve	  organizaGonally	  and	  why	  

•  Instruc6onal	  conversa6on:	  To	  expand	  on	  what	  was	  discovered	  
in	  the	  focusing	  on	  relaGonships	  acGvity,	  the	  instructor	  uses	  an	  
interacGve	  Powerpoint	  presentaGon	  to	  discuss	  useful	  linguisGc	  
and	  schemaGc	  textual	  features	  for	  presenGng	  one’s	  perspecGve	  
in	  a	  persuasive	  text	  and	  integraGng	  secondary	  sources	  

Stage	  3:	  Textual	  interpreta6on	  



Stage	  3:	  Textual	  interpreta6on	  

Focusing	  on	  rela6onships:	  At	  home,	  students	  read	  the	  
Newsweek	  arGcle	  and	  listen	  to	  the	  related	  France	  Info	  podcast	  
and	  map	  the	  podcast’s	  perspecGves,	  evidence,	  and	  linguisGc	  
features	  used	  to	  make	  those	  arguments	  in	  their	  reading	  
journal;	  they	  reflect	  on	  differences	  in	  how	  meaning	  is	  made	  in	  
wriOen	  versus	  oral	  texts;	  in	  class,	  they	  engage	  in	  pair	  then	  
whole-‐class	  discussion	  of	  their	  reading	  journal	  entry	  



Stage	  4:	  Textual	  crea6on	  

•  Mapping:	  In	  class,	  as	  a	  pre-‐wriGng	  acGvity,	  students	  graphically	  
map	  their	  response	  to	  the	  quesGon	  “La	  culture	  française	  est-‐elle	  en	  
déclin?”	  by	  noGng	  key	  vocabulary	  and	  related	  arguments	  that	  they	  
want	  to	  develop	  in	  their	  essay	  and	  ciGng	  at	  least	  2	  wriOen	  texts	  
plus	  one	  print	  and	  one	  audio	  text	  in	  relaGon	  to	  their	  arguments	  

•  Remainder	  of	  unit:	  Students	  dram	  their	  essay,	  parGcipate	  in	  peer	  
review	  acGviGes,	  revise	  and	  edit	  their	  essay,	  and	  reflect	  on	  both	  
the	  process	  of	  wriGng	  the	  essay	  and	  how	  the	  reading-‐,	  listening-‐,	  
and	  wriGng-‐focused	  acGviGes	  impacted	  their	  understanding	  of	  
French	  culture	  



MulGliteracies	  pedagogy	  facilitates	  L2	  presentaGonal	  
wriGng	  at	  word,	  phrase,	  and	  discourse	  levels	  
	  
Use	  of	  mul6ple	  texts	  facilitates	  student	  awareness	  of	  
the	  nuances	  of	  cultural	  pracGces	  and	  perspecGves	  
	  
IncorporaGng	  formaGve	  and	  summaGve	  assessments	  
provides	  students	  and	  instructors	  with	  evidence	  of	  
progress	  toward	  meeGng	  L2	  presentaGonal	  wriGng	  
learning	  outcomes	  	  
	  

Let’s	  recap	  



For	  more	  informaGon	  
	  	  

Heather	  Willis	  Allen	  
hwallen@wisc.edu	  	  
	  
Deb	  S.	  Reisinger	  
debsreis@duke.edu	  	  

hOp://apcentral.collegeboard.com/	  	  
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